Evaluating learning experiences

Introduction
The following guidelines bring together Inspiring Learning for All and RARPA frameworks to provide practical suggestions for mla staff wanting to measure learning and ‘distance travelled’ – the impact of mla learning on participants.  

What is Inspiring Learning for All?

Inspiring Learning for All describes what an accessible and inclusive museum, archive or library which stimulates and supports learning looks like. It is designed to:

· Improve services in museum, libraries and archives

· Measure the impact of these on people’s learning

It includes a toolkit for measuring learning in museum, libraries and archives. For more information, visit www.inspiringlearningforall.gov.uk 

What is RARPA?

RARPA (Recognising and Recording Progress and Achievement in non-accredited Learning) in a learner-focussed system of recognising both anticipated and unanticipated learning outcomes arising from non-accredited programmes.

It is a designed to increase recognition of learner achievement, and consists of a five step system to measure distance travelled during learning experience. For more information, visit http://www.lsc.gov.uk/rarpa
Why evaluate learning?

Accreditation is one way of measuring success in learning. But not all learners want accreditation. Some learners, for example, may be starting out on their learning journey and find qualifications too daunting.  As part of its overall quality improvement strategy (Success for All), the government wants the success of all learners to be measured in some way and recorded, so that learners can receive feedback about the distance they have travelled on their learning journey.  It is important that learning providers have the tools to give feedback on a wide range of learning aims and outcomes, not only to give quality support to learners , but also to provide evidence that learning has indeed taken place.

The recommendations

The recommendations in this toolkit have been divided into things to do before, during and after the activity / event. It is important that evaluation is planned early on, and begins at the start of the learning experience. Each of the three sections (before, during and after) outline what it is recommended that you do at this stage, which is followed by a selection of ideas, activity sheets etc to be used on a pick and mix basis. 

Case studies

The most important thing about the evaluation methods you choose is that they should be fit for purpose. You need methods that capture the information that you need, and are appropriate for the activities you are running. More informal activities require more informal methods of evaluation. 

The last section of this toolkit provides practical examples of different mla learning events, and how evaluation methods have been chosen and used appropriate to this activity / group of learners. 

Before

There are three things you need to do at the start of the learning experience:

1) Make the aims of the activity clear e.g. on publicity, or verbally stated at the start of the course

Resources that can help you:

Guidance on establishing aims and objectives of the activity 
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GLOs
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2) Establish the starting point of the group – what do people know already and how confident do they feel?

Examples of this:

Group discussion

Computer skills check

Verbal discussion e.g. “why do you want to do this?” 

Starting a reflective diary – “what do you hope to get out of the activity?”

Jelly baby tree







Page 6

Interactive whiteboard voting activities
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Icebreaker quiz
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Physical sequencing activities
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3) Check that the activity is appropriate and going to suit the participants 

Resources that can help you:

Questions to ask on the ‘learning journey’
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Examples of this:

“Is there anything anyone specifically wants to know as we go through?”

Pre-activity community consultation

Pre-activity questionnaire – what do you hope to get out of this learning experience? Any support needed?

Interactive whiteboard voting activities
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Guidance on establishing aims and objectives of the activity

THE NORTHERN COLLEGE

Training the Trainers

‘SMART’ Learning Outcomes
Smart is an acronym (a word put together from the initial letters of other words), which stands for:

Specific

Measurable

Achievable

Realistic

Timetabled
(Actually, no-one really knows what the last letter means, except that it’s to do with time!)

We apply SMART criteria to learning outcomes in order to check that you can achieve them in the time you’ve set yourself.  SMART helps you develop learning outcomes which are not too ambitious and which you will be able to measure – in this way it also assists you to start thinking about how you will assess learning.

How do I SMART?

Simply look at the Learning Outcome you’ve written and ask yourself:

· Is it Specific (how to open a document)

· Is it Measurable (can you see the learner open the document?)

· Is it Achievable (are they going to be able to do this, given the learning they’ve had?)

· Is it Realistic (would you be asking someone to open a document on a wordprocessing course?)

· Is it Timetable-able (very clumsy way of putting it, but can you do this in the time allowed?)

The whole process sounds more complicated than it is.  You’ll soon get used to checking your learning outcomes against SMART criteria in your head.  Honest.

Generic Learning Outcomes

(from the ILFA website)

Knowledge and Understanding

· Knowing what or about something

· Learning facts or information

· [image: image4.wmf]Making sense of something

· Deepening understanding

· How museums, libraries and archives operate

· Making links and relationships between things

Skills
· Knowing how to do something

· Being able to do new things

· Intellectual skills

· Information management skills

· Social skills

· Communication skills

· Physical skills

Attitudes and Values

· Feelings

· Perceptions

· Opinions about ourselves (eg self esteem)

· Opinions or attitudes towards other people

· Increased capacity for tolerance

· Empathy

· Increased motivation

· Attitudes towards an organisation (eg a museum, archive or library)

· Positive and negative attitudes in relation to an experience

Enjoyment, inspiration, creativity

· Having fun, 

· being surprised 

· Innovative thoughts, 

· Creativity

· Exploration, experimentation and making.

· Being inspired

Activity, behaviour, progression

· What people do

· What people intend to do

· What people have done 

· Reported or observed actions

· A change in the way that people manage their lives
Jelly baby tree
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The Jelly Baby Tree: Use this drawing of a Jelly Baby Tree or make your own. Show it
to the group and ask people to choose one figure that expresses how they feel at this moment.
Ask them to share with the group which one they have chosen and why.

Picture yourself: Hand out coloured paper and coloured pens. Ask people to draw/paint a
picture that expresses who they are. When everyone has finished ask people to pair up and
explain their picture to their partner. The partners then introduce each other to the group using
the picture.
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Source: www.seedsforchange.org.uk

Interactive voting software

Quizzes or multiple choice questions have been used for many years to assess learners’ starting points, or check their understanding. These quizzes can be made more interactive by using various kinds of software and technology.

Interactive voting systems or Classroom Performance Systems, involve handsets linked to a PC or laptop through a wireless system. Questions can be projected onto a screen or whiteboard, where the learners can see them. The buttons on the individual handsets are used to vote or indicate their responses to questions. Learners may have seen similar systems in operation on TV on programmes such as Test the Nation. These questionnaires can engage learners who may be put off by paper-based assessment.

For more details see:

Signalling Success- Paper Free Approaches to Recognising and Recording Progress and Achievement; Alistair Clarke and Shubhanna Hussain-Ahmed;

NIACE; 2006

Icebreaker quiz

Skills For Life and Health Quiz

1. How many people in England have poor literacy/numeracy skills?

1 in 10 
        
1 in 5 
          1 in 20 
          
1 in 30

2. More people have problems with numeracy than literacy.

True/False

3. The number of adults who perceive themselves to have a problem is

10% 

20% 

5% 

Less than 5% 

15%

4. A US Senate Report 2003 identified communication problems to be the most common cause of medical errors

True/False

5. In a recent survey in the US, the number of patients who could not understand directions for taking medication on an empty stomach was

22% 
42%

62% 

6. The number of staff in health and social care who have literacy skills below level 1 is:

     5% 
10 % 

14% 

7. Compared with those who have adequate skills, adults with poor literacy, language and numeracy skills are up to five times more likely to be unemployed





True/False


Source: NHSU Yorkshire and the Humber

Jan Novitzky (Adapted from Skills Quiz in PDR Toolkit)

Physical sequencing activities

Measuring confidence:        

Ask your learners to stand up and position themselves in a line across the room between the front wall and the back wall. Standing near the front wall  indicates feeling very confident in the learning activity they are about to undertake. The back wall represents very little confidence.  You can mark their position by getting them to stand on a piece of wallpaper. You can sketch in their footprints or draw around shoes and mark their initials. You could colour each person’s footprints in a different colour. The wallpaper can represent the learning journey. 

At the end of the learning activity you can ask them where they would now stand. You can draw in new footprints and compare with their original position.

This activity would suit those learners who prefer to learn kinaesthetically, and in situations where learners know each other or would not be too worried about comparing their confidence with others in the group. It would also suit those learners less confident about writing down their ideas.

Questions to ask on the ‘learning journey’

Learning Line

During

During the learning activity, it is important to check how well people are learning, and that the activity is suiting their needs and interests, This is called formative evaluation. 

1) Confirm that the activity is suiting the needs of the participants, and meeting their expectations

Examples of this:

“Is there anything anyone wants to ask? Have I covered everything you were hoping I would?”

Observation of people’s engagement

Reflective diaries / learning journals

Individual learning plans
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Online computer blog
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Learning portfolio / folders of work completed

2) Confirm that participants understand the activity and are learning effectively

Examples of this:

“Do you follow me? Is there anything you don’t understand?”

Role plan / group activities with feedback 

Putting what we have learnt into practice

Digitally recording work so far, e.g. video, audio

Observation of people’s engagement

Tasks that check understanding e.g. verbal questions, quizzes

Reflective diaries / learning journals

Individual learning plans
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Online computer blog
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Learning portfolio / folders of work completed

Individual learning plans

Individual learning plans are the most common way that Adult Education tutors enable learners to record their goals and progression towards those goals.

[image: image2.png]An learning plan i on one sheet of A4, used by South Thames
College

Individual Learning Plan 2002/03 Basic Skills Learning Programme
Course: English/Maths Stage 1 Autumn / Spring / Summer Term

Name: Sheet no 2

Course No(s) F9616/TD2  Teacher/s Studentno

Long Term Aims
To be able to get a job that I enjoy and get some qualifications

Focus for Term
To be able to plan and draft my own formal letters

Targets Curric. Ref Can do
x or R*

Read job advertisements so I can find a suitable job to apply Rt/ E2 X

for

Review my CV and add new information Wt/ E3 x

Werite at least 2 formal letters without hel Wt/ E3 x

Teach myself to spell at least 20 familiar common words ww / E2 x
*:Revised

Targets agreed x] Date: 13/1/03 Student Signature

|Mid-term Review of Targets - Comments on progress
Well done - you have written 2 formal letters already
Date: 3/3/02

[Any * revised targets Ref Can do
x or R

Teacher / student initials

End of Term Progress Review - Comments on achievement and overall progress

Excellent!  You have achieved all your targets. You have written several formal letters, including
one to your MP. Your CV is up to date and you've started applying for jobs.

Suggested next targets (or continue on new ILP)

Achieved learning? Yes / Not yet Teacher(s) signature(s)




Source: DfES, Planning Learning and Recording progress and achievement, 2003

Online computer blog
Computer web logs, or blogs, involve making ‘diary entries’ onto a computer website over a period of time, for example, reflecting on learning experiences. 

It is a good way to record the learning process, and for learners to have their say and express their feelings. 

To see an example of a web log used to record learning experiences, visit
http://daclarts1.blogs2teach.net
After

After a learning activity has finished, it is really important to collect information on what people have learnt, what they have got out of the activity and what they plan to do next. 

1) Summative assessment – carry out evaluation to find out what people got out of the activity

Examples of this:

“What have you got out of this learning experience?”

Exit survey / questionnaire (written or oral) 
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Focus group
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Graffitti wall
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Photographs / video / audio of work completed

Records of completed work

Journey mapping (where are you now?)
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Resources to support you:

GLOs 
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Vital Link toolkit







Page 20

Inspiring Learning for All strengths of different methods
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Inspiring Learning for All question bank
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Inspiring Learning for All guidelines on running a focus group
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Vanessa Roger’s book, ‘Evaluation and Endings’ (for working with young people)

2) Progression and signposting – find out what (if anything) learners’ want to do as a result of their learning experience, and providing information and guidance for them. 

Examples of this:

“What do you want to do next?”

One to one interviews / debriefing

Group discussion

Providing contact details and information e.g. learndirect, local learning providers

Celebration events which also provide information to take away

Bringing in IAG (information, advice and guidance) workers

Orientation visits e.g. to local college, to museum or library building following outreach activities

Resources to help you:

Learndirect website for information on local learning opportunities

www.learndirect.co.uk
Local IAG network

3) Share good practice – record what you did and send a case study and / or photos to MLA in appropriate

Examples of this:

Case studies and end of project reports

Photographs that document the project

Articles in journals or magazines

Local press coverage

CD-ROM of activities covered

Downloadable activities on a website

Presentations at conferences etc

Resources to help you:

Case study form







Page 23

Inspiring Learning for All Report Structure
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Sample case studies on the Open Doors website 

http://www.mlay-skillsforlife.org.uk/casestudies.php 

Exit survey / questionnaire guidance

Exit Survey: Context

Version 1 exit questionnaire was developed to:

· Find evidence of learning outcomes from informal users of museums, archives and libraries

· Be quick and easy for users to complete themselves

· Relate closed questions to the GLOs to aid analysis – they allow for both positive and negative responses

· Enable users to respond generally to the final open question 

· Supply some demographic information about users who completed the questionnaire

Version 1 was piloted at Stratford upon Avon Library but when analysed it was found that little convincing evidence of learning outcomes had been collected.  The design and phrasing of the questionnaire was a factor.   Version 1 on page 2 shows the limitations of the original questionnaire.

Have a look at Version 2 - the improved exit questionnaire.  This was piloted in three archives and one museum and was found to be more successful at collecting evidence of learning.

Tips

· Provide a range rather than asking users to tick yes or no responses to statements – they can reflect their feelings more accurately and the response rate improves.

· Basing statements on the GLOs is helpful for analysis but users may interpret words such as “skills”, “learning” and “information” differently – this may affect their understanding of questions so phrase very carefully

· The questionnaire can give you a broad view of learning in your organisation – more in-depth information will come from interviews or focus groups

· Version 1 is more useful if administered rather than distributed for self-completion - the person administering the questionnaire would be able to distinguish between agree and disagree when they speak to the user

· If you use an open question ensure that this focuses on learning - check out the downloadable question bank on the website for suggestions on open questions

· Pilot your questionnaires carefully and see if you are finding out what you want to find out. If not – make some changes and try again.














How did you enjoy your visit?

Please read the statements below and tick the box that you feel is most appropriate.

	
	
	Strongly agree
	Agree
	Neither agree nor disagree
	Disagree
	Strongly disagree

	1
	My visit was very interesting
	 FORMCHECKBOX 
1
	 FORMCHECKBOX 
2
	 FORMCHECKBOX 
3
	 FORMCHECKBOX 
4
	 FORMCHECKBOX 
5

	2
	My visit was inspiring!
	 FORMCHECKBOX 
1
	 FORMCHECKBOX 
2
	 FORMCHECKBOX 
3
	 FORMCHECKBOX 
4
	 FORMCHECKBOX 
5

	3
	I discovered some new information


	 FORMCHECKBOX 
1
	 FORMCHECKBOX 
2
	 FORMCHECKBOX 
3
	 FORMCHECKBOX 
4
	 FORMCHECKBOX 
5

	4
	I found out how to do some new things


	 FORMCHECKBOX 
1
	 FORMCHECKBOX 
2
	 FORMCHECKBOX 
3
	 FORMCHECKBOX 
4
	 FORMCHECKBOX 
5

	5
	I learnt some things that made me change my mind


	 FORMCHECKBOX 
1
	 FORMCHECKBOX 
2
	 FORMCHECKBOX 
3
	 FORMCHECKBOX 
4
	 FORMCHECKBOX 
5

	6
	My feelings and emotions were engaged


	 FORMCHECKBOX 
1
	 FORMCHECKBOX 
2
	 FORMCHECKBOX 
3
	 FORMCHECKBOX 
4
	 FORMCHECKBOX 
5

	7
	Some things were hard to understand


	 FORMCHECKBOX 
1
	 FORMCHECKBOX 
2
	 FORMCHECKBOX 
3
	 FORMCHECKBOX 
4
	 FORMCHECKBOX 
5

	8
	Some things were disappointing


	 FORMCHECKBOX 
1
	 FORMCHECKBOX 
2
	 FORMCHECKBOX 
3
	 FORMCHECKBOX 
4
	 FORMCHECKBOX 
5

	9
	The staff were helpful
	 FORMCHECKBOX 
1
	 FORMCHECKBOX 
2
	 FORMCHECKBOX 
3
	 FORMCHECKBOX 
4
	 FORMCHECKBOX 
5

	10
	I intend to come again
	 FORMCHECKBOX 
1
	 FORMCHECKBOX 
2
	 FORMCHECKBOX 
3
	 FORMCHECKBOX 
4
	 FORMCHECKBOX 
5


11 
Can you tell us anything more about what you have learnt from your visit?

To help us understand your answers the following questions are about you:

	12
	Is this your first visit?
	Yes
	 FORMCHECKBOX 
1
	No
	 FORMCHECKBOX 
2


	13
	Are you
	male
	 FORMCHECKBOX 
1
	female
	 FORMCHECKBOX 
2


	14
	To which age group do you belong?

	under 14
	 FORMCHECKBOX 
1
	35 - 44
	 FORMCHECKBOX 
5

	14 - 17
	 FORMCHECKBOX 
2
	45 - 54
	 FORMCHECKBOX 
6

	18 - 24
	 FORMCHECKBOX 
3
	55 - 64
	 FORMCHECKBOX 
7

	25 - 34
	 FORMCHECKBOX 
4
	over 65
	 FORMCHECKBOX 
8


Thank you for your help.  Your answers will help us understand your experience and improve our service
Source: Inspiring Learning for All website

Graffitti wall


Ask students to use words, symbols or pictures to contribute their general thoughts or answers to specific questions onto post it notes or cards, and add to a ‘graffiti wall’ – to create a visual representation of everyone’s opinions in an informal way, with a minimum of writing. 
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Vital Link evaluation toolkit

This toolkit includes guidance on carrying out evaluation with adult learners in libraries, and sample questions to ask.

http://www.literacytrust.org.uk/vitallink/evaluation.html
Inspiring Learning for All strengths of different methods

This document lists a variety of methods of evaluation, with their strengths and weaknesses. 

http://www.inspiringlearningforall.gov.uk/uploads/Methods%20-%20strengths%20and%20we.pdf
Inspiring Learning for All question bank

This document gives a selection of questions, which you could use in evaluation. 

http://www.inspiringlearningforall.gov.uk/uploads/Question%20Bank.pdf
Inspiring Learning for All guidelines on running a focus group


FOCUS GROUP GUIDE
A focus group is a group of people with one or more things in common – age, experience, background.   Select your focus group carefully depending on what you want to find out.   If you are gathering evidence of learning - the people you invite will need to be able to describe their experiences of learning in your museum, archive or library.   

A focus group may be a consultative group, a local community group, a reading group or a group of teachers or students.  

Preparing for the session 

· A focus group session should last for around 1.5 hours. 

· Offer a payment of around £25 or a small gift to thank people for their time. 

· The room you select should be suitable for everybody’s access requirements. You need to create an appropriate environment and make the room friendly and informal.   A round table is a good idea or seat people in a circle. 

· Provide plenty of tea, soft drinks and biscuits.  

· Welcome people when they arrive and offer refreshments.

Managing the session

The facilitator guides the discussion and ensures that everybody has a fair say.  It will be useful to make a plan of the room before you start and note where each member of the focus group is sitting.  Use people's names.   Ask a colleague to take notes so that you can concentrate on facilitating the discussion.  Alternatively you may decide to record the group though this is difficult if there are more than six people.

When taking notes, it is important that you are as accurate as possible.  Write in the first person e.g. “I think that the museum should do more to help visitors to learn” rather than “George thinks that the museum should do more.” 

Conducting the Group

· Address people by name and invite them to introduce themselves
· Introduce yourself and explain why you they are here and what you are doing – looking for evidence of the impact of learning for users of your organisation.
· Follow the discussion themes one by one.  Aim to spend an equal amount of time on each question.
· Make sure that everybody can speak.  Don’t let one person dominate.  Ask people for their opinions and reactions

· If the discussion goes away from the themes steer it back to the question but do not be rigid in your structure.

At the end thank everybody for their time.  Make sure that you have their permission to use quotes in reports.

Writing up the results

Write up the notes from your focus group as soon as possible or have the recording transcribed, ideally within 24 hours of the session. 

It may then be useful to write a short report to summarise the results and conclusions from this process in relation to the generic learning outcomes.   Be clear about the purpose of this report and how you would like to present the outcomes of the research to stakeholders and colleagues.  For example

· How do the outcomes of this study demonstrate that your provision appears to be enabling learning? 

· What are the strengths of a particular programme aimed at a specific target group?  How is this supporting their learning? 

· What can you learn from this that will help you to improve the museum, archive or library's services?

Source: Inspiring Learning for All website

MLA Yorkshire Case study form


Case Study Details

Your name:   

Your job title:   

Your address:   

Your organisation’s address (if different from above):   

Local authority:   

Tel. and E-mail:   

Website:   

Project title (if relevant):   

Sector (choose one): [ ] library   [ ] museum   [ ] archive   [ ] cross-domain   [ ] misc
Project status: [ ] not started   [ ] under way   [ ] completed   [ ] unknown

1. What was the project designed to achieve – both for your own organisation and for the people who benefited from the project?
(max. 150 words)

2. Tell us why you did the project – in response to a government initiative, user demand, visitor survey etc

3. Please describe your project? (activities, programmes etc)

4. Who benefited from the project – how many people, where did they come from, which were your target group(s)?

5. What has your project achieved?
What was the impact on a) beneficiaries    b) your institution?

6. How did you measure the project’s success? Did you use 
a) quantitative measures 
b) qualitative measures

7. Please provide some information on the scale, duration, start & finish, project partners and staffing of the initiative.

8. What is the total budget or cost of the project?  Where did the funding come from?

9. PR: Are there any photos, press cuttings, reports, websites (link?), publications, recordings of radio interviews, etc?

10. Please share your key experiences with us – what did you learn from the project?

Inspiring Learning for All Report Structure
Cover these areas in a detailed report on learning outcomes.
The amount of information you include in each section depends upon the purpose of your report.

· Summary

· Context for your organisation and your users
How large is your organisation?  Who are your main users and who have you chosen to participate in your study and why?

· Purpose of the study

What are your objectives for undertaking this study?

· Method you used and why

When did you collect your data – days, times etc.?   Who did you collect it from?   How did you collect it?   Why did you choose a particular tool?  Did you pilot your tool first and were any changes made?  Did anything alter or affect your collection process?

· Findings

How will you display your findings – as text or will you include a table or graph?  What did you find and how did you analyse it?  Did you find evidence of the GLOs? Did you find out what you expected to find?

· Conclusions

What are your claims and conclusions?  Can you relate your findings to other policies in the organisation, mission statements or local / regional / national policies and strategies?  What does it tell you about learning amongst your users?
The table below suggests what to include

	Does the report tell the reader:


	(

	The purpose of the study


	

	An executive summary of the main results and conclusions


	

	Who managed the study, who carried it out


	

	How many people were studied


	

	What research methods were used


	

	What the GLOs are


	

	About learning in your organisation


	

	What claims you are making about learning


	

	Where the evidence is that backs up these claims and how it does this


	

	Does the report give a flavour of the raw data – i.e. quotations from participants, examples of comments cards, drawings etc.


	

	How the conclusions were reached


	


Summary

Checklist

	Before
	Make the aims of the activity clear


	

	
	Establish the starting point of the group


	

	
	Check that the activity is appropriate for participants 


	

	During
	Confirm that the activity is suiting the needs of the participants, and meeting their expectations


	

	
	Confirm that participants are learning effectively


	

	After
	Find out what people got out of the activity


	

	
	Progression and signposting


	

	
	Share good practice


	


Mapping RARPA to Inspiring Learning for All

	In this guide
	RARPA
	Inspiring Learning for All

	Before
	State aims
	Develop learning opportunities using the GLOs



	
	Initial assessment


	Place the learner at the heart of your service delivery. Respond to learners’ needs and interests. 



	
	Individual learning plans


	

	During 
	Formative assessment


	

	After
	Summative assessment
	Measure learning using the GLOs



	
	
	Collect information and evidence for advocacy




Case Studies

The following case studies show some of the initial notes and planning from different organisations who have taken a ‘measuring distance travelled’ approach to evaluation of mla activities. 

They reflect some of the ways in which the ideas in the toolkit can be used in a user-friendly and appropriate way.  The notes in these case studies are ‘works in progress’, and provide some ideas for how you might like to begin the initial planning process. 

	Sheffield library service: Creative Writing Group (in an early planning stage)



	Before
	· Make the aims of the activity clear

· Establish the starting point of the group

· Check that the activity is appropriate for participants 


	The aim of this group would be to have an enjoyable, creative writing activity for 14-18 year olds.

The activity would be targeted at 14-18 year olds – it is likely to be a mixed ability group, so need to check people’s starting points and interests at the beginning.

GLOs 

· Knowledge and Understanding of the writing process

· Skills development in spelling, vocabulary and writing styles

· Attitudes and values influenced to improve social skills, team work and motivation in working towards a common goal

· Enjoyment, Inspiration and Creativity would flow from producing a piece of work, writing about new things and researching information in order to be creative in writing,

· Activity, Behaviour and Progression would be the met by publishing a piece of work. This would bring recognition of ability, provide an outlet for emotions or escape from problems of life and increase confidence in writing ability and capacity to do new things successfully.



	During
	· Confirm that the activity is suiting the needs of the participants, and meeting their expectations

· Confirm that participants are learning effectively


	Attitude & Behaviour – check that the groups’ social skills are improving during the course through observation and discussion, perhaps reinforced by an audio or video recording of the activity

During the course we could have an author workshop/master class. We want the course to inspire creativity – we could gain feedback via a questionnaire or white board activity.



	After
	· Find out what people got out of the activity

· Progression and signposting

· Share good practice


	Knowledge of Writing process – different drafts of the piece of work could be kept to show the progression made over the whole course.

Skills of writing in different styles – we could keep evidence of work produced and make a comparison of different pieces of work

A display of work could be produced to record the creativity of the group. 

We could see if the group wanted to continue independently after the programme. 

We could use the evidence collected for advocacy locally. 

Could we seek to publish some of the work to inspire others?




	Creswell Crags: Ice Age Sports Day (already taken place)


	Before
	· Make the aims of the activity clear

· Establish the starting point of the group

· Check that the activity is appropriate for participants 


	Staff at Creswell Heritage Trust decided to run the ‘Ice Age Sports day’ event because they felt this would be a ‘different’ and ‘fun’ event to organise and run, and targeted the event at a family audience. 

Expected learning outcomes for this event are that people who visit Creswell Crags for the Ice Age sports day event will:

1) See the Crags in a new way

2) Take part in physical activities

3) Try something new and be surprised

4) Have fun

5) Spend quality time together as a family

6) Plan to come back again soon

7) Have new opinions about themselves


	During
	· Confirm that the activity is suiting the needs of the participants, and meeting their expectations

· Confirm that participants are learning effectively


	Having fun and taking part in physical activities: photographs were taken throughout the event to record what people were doing and to support the other evaluation data collected.
Observation / journey mapping

Time was also spent during the event mapping journeys people made around the meadow area, recording which activities they visit, what they do there, and how they react to them. Comments made to staff were also recorded.

	After
	· Find out what people got out of the activity

· Progression and signposting

· Share good practice


	All the learning outcomes:

Using a ‘tick box’ questionnaire, visitors were asked to rate statements according to how far they agreed with them. These questionnaires were mainly targeted at older children and adults and were used on day 1. 

Having fun and being surprised: Visitors were asked to circle the three words that best describe how they felt during the event. They then find the words in the word search in order to receive a prize (small pack of sweets). 
Being surprised and doing new things: families were encouraged to use words, symbols or pictures to record their thoughts in ‘thought bubbles’. The postcards say:

· What surprised you most about today?

· What did you enjoy doing today?

A report was produced using all the information collected, which was presented to the board of the Trust, and will be used as a staff training tool.










Attitudes and Values


Feelings


Perceptions


Opinions about ourselves (eg self esteem)


Opinions or attitudes towards other people


Increased capacity for tolerance


Empathy


Increased motivation


 attitudes towards an organisation (eg a museum, archive or library)


Positive and negative attitudes in relation to an experience








Enjoyment, inspiration, creativity





Attitudes and values





Skills





DID YOU ENJOY YOUR LIBRARY VISIT?





PLease tick the statements that you agree with:





Exit questionnaire ORIGINAL Version 1





There is no way of telling the extent to which people agreed or disagreed because visitors were only given a choice between ticking and not ticking.   Some did not respond at all.








Comments could be numbered to help with analysis





I was interested in what I saw and did.


(( Enjoyment, Inspiration and Creativity (EIC))


I felt that I learnt some new information. 


(( Knowledge and Understanding (KU))


I was disappointed not to find what I was looking for.


(( EIC, KU)


I learnt some new skills.


(( Skills)


I didn’t learn anything new.


(( KU)


I changed my mind about something 


important.


(( Attitudes and Values)


I enjoyed my visit.


(( EIC)


I was impressed by the staff.


((AV)


I achieved my intentions.


(( KU, EIC)


I intend to come again.


(( Activity, Behaviour and Progression)


There were some things that were not well explained. (( KU)


-----------------------------------------------------------------------------------








What could we do to improve your visit?

















Please let us know a little bit about you:





I am male/female (please circle correct statement)


My age is…………years


I am a first time visitor to this library or I have visited this library before 


(Please circle correct statement)


THANK YOU FOR RESPONDING. IT WILL HELP US PROVIDE A BETTER SERVICE FOR YOU





Only 24% of respondents agreed that they had learnt some new information, however…(see statement 5 below)








12% of respondents agreed that they had learnt new skills, but 88% did not tick this statement. All respondents who answered question 15 had visited the library before so perhaps they already had the skills to use the library. The response may have been affected by users’ interpretation of the word ‘skills’











Here 12% agreed that they did not learn anything new. The responses to statements 2 and 5 seem contradictory and some people ticked neither. Perhaps people could not identify with either of the statements - it may also be that people viewed the library visit as a chance to pick up reading materials to use elsewhere, rather than as a learning experience in itself. 








Statements allowed visitors to express negative reactions but it was not clear whether visitors who did not tick actually disagreed or had just ignored the statement. Administering the questionnaire could have made this clear





This open-ended question was too general and not focused on learning. Instead people gave broad responses relating to library facilities, service and provision. Very little evidence for learning was collected and it was very hard to relate the responses to the GLOs.





Exit questionnaire IMPROVED Version 2





Any Particular Needs?





What are your strengths?





Reading





Maths





Writing





Listening





Practical Skills





Work





Vol / Com Work





IT





Eng / Maths Qualification





What skills do you need to brush up on?





Starting Point





What holds you back?





Fast	





Take time





In a Group





Full Time





E-Learning





College





How?





Where next?





Speaking





Study Skills





What do you want to learn?





Looking for work?


New job?


Kids need help with homework?


Just arrived in the country?


Want to do something for you?
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